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® Self-Determination Theory & the link to

actualisation

® Classroom environments that support

motivation /integration
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the international language is

English why do | need it when | AM HAPPY SPEAKING MY
I'm not of to a country where LANGUEDGE WHY WOULD |
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you should not learn other
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should learn English
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Because |
It’'s what I'm enjoy it

supposed to do ,
o | don’t know, |

| might get in
trouble if | don’t

don’t see the point

It's a waste of time

1Nl feel proud of

myself if | do well

® It’s important to me

| want my teacher

@ to think I'm a good | want to

student understand it
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The Astrea Ascent

What motivates me when | make the right choice?
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| want recognition and rewards
for the effort that | put in

| want to avoid negative
consequences

STEP
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Astrea Academy Trust

https:/ /astreaacademytrust.org/

who
Iam

| want to have
a great future

| want adults to always
think positively of me

| want to get praised for doing the right thing

| want to avoid appearing on the consequences board, getting detentions,
being in the Reflection Room, and being caught doing wrong

https:/ /www.outwood.com/
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BRITISH EDUCATIONAL RESEARCH ASSOCIATION

Self-Determination Theory
/> a broad framework for studying human motivation. The data shown here represent
dents’ self-reported motivation in their language lessons - a subject ‘in crisis’.
uring motivation using SDT rather than a framework designed for secord language
uisition removes the need for students to consider themselves as future speakers of

Intrinsic
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Tenjoy it
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Iwant to understand
the subject

It's important to me
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Il feel proud of myself
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Motivation
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When SDT scholc ‘competence, and relatedness is
essential for people’s growth, the phrase “growth, integrity, and wellness’
thus refers to these multiple propensities toward integrated functioning and psychological health

that follow from them.



| choose to do the things |

| feel confident that | can do | feel that the people | like
do because | want to do . .
things well also like me
them
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| Most of the things I do, I do I sometimes feel like a I feel that the people who

are important to me are

failure when I make
] unkind to me
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because I have to
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Basic Psychological Need Satisfaction & Frustration Scale
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Something | had to do

Grumpy, annoyed, frustrated

UK records hottest May day ever as temperatures reach 34.8C

== BBC @® The Guardian

UK records hottest ever May Parts of England expected to
hit 35C in ‘unprecedented’

May heatwave

day as temperature climbs to
34.8C in west London

20 hours ago

20 hours ago

The Times § TheiPaper
UK heatwave: Britons swelter

through ‘tropical night’

How long heatwave is set to
last as UK breaks bank
holiday record

6 hours ago 1 day ago
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® In Roger: serves the maintenance
and enhancement ¢ ogers also explicitly theorized

that authenticity and autonomy are also necessary for actualization.
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SDT has similarly viewed contingent regard as a basis for introjected regulation and as undermining
wellness ... and has similarly specified the importance of autonomy- supportive conditions ... for renewing

thriving and integrity (Ryan & Deci, 2008b).
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Explore implications for pedagogy, including how educational

environments can nurture (rather than constrain) intrinsic motivation
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( And that people around us can affect this. For example...
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e from the system

® Acknowledging
giving the answers

® Giving students ‘space’ to work
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Ryan, R.M. & Deci, E.L. (2017). Se ation Theory. Guilford Press.
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® |f students fe re about them and what is

important to them, then they thrive
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the lead in

Similarly, we suggest that somr sre are likely to be closely related and
complementary to autonomy support (e.g., guiding students’ progress), whereas other aspects of
structure are closely related to control (e.qg., clarifying expectations).

(pp. 498-9)

elterman,N., Vansteenkiste, M., Haerens, L., Soenens, B., Fontaine, J. R., & Reeve, J. (2019). Toward an integrative and fine-grained insight in motivating and demotivating teaching styles: The
erits jof/a circumplex approach. Journal of Educational Psychology, 111(3), 497.




approach. Journal of
steenkiste, M., Soenens, B., Fo

ative and fine-grained insight i
Situations-in-School Questionnaire

Just start the new

activity- maybe some

students will follow.

e
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Invite students to suggest a
set of guidelines that will

- help them to feel

comfortable in class.

Don’t worry too much
about the rules and
regulations.

Abandoning

4

Pound the desk and say

Identify what the personal
loudly: “Now it is time Domineering benefits of the learning material

to pay attention!” are for students’ everyday life.
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Post your rules. Tell students
they have to follow all the
rules. Post the sanctions for .

disobeying the rules.

Offer help & guidance.

Make an announcement
about your expectations

and standards for being o Situations in School questionnaire
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expect high standards of behaviour & academic effort |
and achievement from all our pupils.
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SDT 2026: Geneva

The 9th International SDT conference will take place June.30—
July 3, 2026 in Geneva, Switzerland, with Pre-Conference
events on June 29. Explore updates, venue details, and kéy

dates-as we countdown!

https:/ /selfdeterminationtheory.org /
https:/ /sdt2026.0rg/
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